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Tier 1 Behavior Intervention Through Consultation 

 This project was developed as part of a course requirement to use consultation to 

implement effective behavior intervention for a PK-12 student.  When it came to the attention of 

the school psychology practicum student that there was a classroom teacher at an elementary 

school who was experiencing multiple behavior problems in her classroom, the assignment was 

adapted to use consultation to implement a class-wide Tier 1 behavior intervention.  The results 

of this consultation project would then allow the teacher and school psychologist to narrow down 

which students are responding well to the Tier 1 interventions and warrant no further attention on 

behavior and which children may need additional supports at the Tier 2 level for behavior.  This 

project also highlights the importance of a strong Tier 1 preventative behavior model in every 

classroom to minimize occurring problem behaviors and maximize learning outcomes. 

Consultation Process and Model 

 Several factors contributed to which consultation model was adopted for this project.  

The special education faculty who work consistently in the teacher’s classroom had indicated 

concerns about the teacher’s classroom management and overall behavior of the students.  That 

said, the focus of the consultation would be more on general teaching practices versus the 

undesirable behaviors of one particular student, and so caution was used in how to best approach 

this consultation in a way that was not off-putting to the teacher.  After the initial classroom 

observation, the teacher was provided with professional materials describing classroom rewards 

and group contingency systems, which align with the empirical-rational model of consultation.  

Once the initial meetings were held to discuss the problem and potential strategies for plan 

implementation, it became clear that the teacher held some hesitancy about some of the strategies 
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suggested and so coaching was suggested to provide the teacher with a model for the strategies 

within the plan.  Coaching is reflective of the normative-reeducative model of consultation and 

has been shown to have significant effects on teacher instructional effectiveness (Shernoff, et al, 

2020).  Finally, all email communication was directed to both the classroom teacher and 

supervising school psychologist and the school psychologist attended at least part of the majority 

of the observations, modeling, and meetings, and her presence provided formal legitimacy to the 

project, which reflects the power-coercive model for consultation.  Thus, the integrated approach 

for consultation - a combination of all three consultation models described above - most 

accurately reflects the model used for this project.  

Problem Identification 

 The problem identification process for this project did not reflect the suggested timeline 

for the traditional four-step problem solving model.  The morning that was scheduled to meet the 

teacher and briefly gather from her some ideas about the problem was redirected to an early 

morning meeting preparation, and so the first interaction with the teacher was the initial 

observation to collect data.  Data was collected using a timed interval sampling of counting the 

number of students on task every 30 seconds over the course of 10 minutes.  The students during 

this observation were engaged in an animal research project. 
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Figure 1 

Number of Students Demonstrating On-Task Behavior in 30-Second Intervals During an Animal 

Research Project 

 The week following the initial observation, an initial meeting was held to gather 

information from the teacher about her perceptions of the behavior problems.  The teacher 

expressed concerns about the students bickering during independent work times such as math 

stations.  It was agreed that since math stations was a typically occurring routine in the 

classroom, another observation would be scheduled for later that day during math stations to 

collect data.  During this observation, the teacher was still providing math whole group 

instruction and so the classroom observation data reflected this routine and not the math stations, 

as originally planned.  However, anecdotal observations that occurred after the time sampling 

confirmed the teacher’s concerns as well as several other concerns that were noted during the 

previous classroom observation during the animal research task. 
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Figure 2 

Number of Students Demonstrating On-Task Behavior in 30-Second Intervals During Math 

Whole Group Instruction 

 

 Based on both timed interval samplings and anecdotal observations during math stations, 

it was determined that off-task behavior (talking, up out of seat, playing with objects) was the 

target behavior of focus, with the teacher’s concerns over the students arguing being part of the 

greater problem of frequent off-task behavior.  The antecedent for these behaviors included 

independent work that was instructionally mismatched to many students’ reading and 

mathematical abilities, loose classroom structure with minimal to no prompting to follow 

procedures, and no system in place for positive reinforcement.  As a result of these antecedents, 

students were seen engaging in work avoidance and, for some students, engaging in attention-

seeking behavior.  The avoidance/escape function was discovered when the students were asked 

individually to read the math problems aloud and many of the students could not read them 

independently.  The attention-seeking function was observed when a student would engage in on-
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task behavior when attended to by the observer during math stations but then engaged in off-task 

behavior when that attention was directed to other students.  As a result of these discoveries, the 

interventions focused on preventing off-task behaviors from occurring and for positively 

reinforcing on-task behaviors. 

Research and/or Data-Based Objectives for Resolving the Problem 

 The intervention plan based on observation results centered around three central ideas:  

prevention, positive reinforcement, and instructional support.  Research supports the idea of a 

strong classroom management system preventing undesirable behaviors through using classroom 

routines, considering the physical layout of the classroom, and providing positively constructed 

behavioral expectations (Simonsen, et al., 2015 as cited in Collier-Meek, et al., 2019).  Thus it 

stands to reason that by shoring up one’s classroom management system, one can prevent 

unwanted behaviors from occurring.  Research also supports the use of positive reinforcement to 

promote desired classroom behaviors, of which verbal praise has been found to be particularly 

effective (Chorpita & Daleiden, 2009; Chorpita, Daleiden, & Weisz, 2005, as cited in Shernoff, 

et al., 2020).  By pairing positive specific verbal praise with an additional reinforcer, such as a 

point system, one stands to reason that the intervention would be even more effective.  Finally, as 

it was observed that many students were demonstrating difficulty with the independent math 

assignment, attention was also given to brainstorming ways to provide more instructional support 

for students during math stations.  A study by Weeks and Gaylord-Ross (1981, as cited in Cipani, 

2018) revealed that problem behaviors were exasperated when students were presented with 

difficult instructional material.  Thus, it stands to reason that if the classroom teacher somehow 

mitigates the assignment difficulty through providing additional support availability by merging 
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the teacher and independent seat work station or by providing less reading-reliant independent 

seat work, problem behaviors will decrease. 

Interventionists 

 Interventionists for the project included the school psychology practicum student and the 

classroom teacher.  The supervising school psychologist provided consulting on some of the 

strategies suggested to the teacher and observed some of the meetings and the modeling lesson.  

The school psychology practicum student performed the data collection, scheduled face-to-face 

and virtual meetings with the classroom teacher, and performed the modeling lesson for positive 

reinforcement.  The classroom teacher implemented a group contingency strategy on her own 

and input her classroom data into the Class Dojo behavior management system.  If this project 

were to have continued, the school psychology practicum student would have followed up with 

the teacher to observe her using the positive reinforcement strategy and collect data and host a 

follow-up meeting to provide feedback based on the observation and continued coaching and 

support as warranted. 

Timelines (Goals) 

 Goals for this project centered around increasing on-task behavior during math stations.  

Specifically, the goal for the class would be for a 10-minute observation period during math 

stations, when given appropriately matched instructional tasks, prompting to follow behavior 

expectations, and positive praise through Class Dojo points, an average of 80% of students 

would demonstrate on-task behavior over 20 30-second intervals.  If this goal was not met during 

the proposed follow-up observation that occurred after the model lesson, then additional 
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coaching, modeling, and feedback would be provided until another classroom observation 

revealed the target data. 

Specific Interventions Used 

Several interventions were implemented to decrease the target off-task behaviors and increase 

on-task behavior during math stations.  The teacher, concerned with the bickering occurring 

between students, implemented a class contingency intervention where the students earned a 

checkmark under each letter of the word, “kindness” every time she observed them using kind 

words to each other.  All checkmarks for each letter resulted in a group reward.  To prevent 

undesirable off-task behaviors from occurring during math stations, the intervention of 

reteaching and frequent repeating of behavioral expectations was implemented.  The reteaching 

of behavior expectations was also modeled for the classroom teacher by the school psychology 

practicum student.  To increase student motivation to match the prescribed behavior 

expectations, a positive reinforcement system called ClassDojo was implemented.  In this 

system, students’ first names and avatars are displayed on screen in front of the classroom during 

math stations.  Every time a teacher sees a student demonstrating an on-task behavior, she 

awards the student a point and pairs the point with specific positive praise.  For example, if 

Johnny transitions quickly and quietly to the iPad station, the teacher would state, “Johnny, thank 

you for moving so quickly and quietly to your next center,” and would add a Dojo point.  The 

introduction of ClassDojo was modeled by the school psychology practicum student.  It was also 

suggested that the teacher provide a skill-based task such as a math facts worksheet during the 

independent work station to prevent students having to complete work in their textbooks without 

being able to read it independently, or, as an alternative, combine the teacher station and 
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independent work station so that the teacher can provide reading support when needed and a 

student is not having to struggle with a match assignment independently due to difficulties with 

reading while the teacher works with a small group.  Finally, it was observed during the 

ClassDojo modeling lesson that there was a location behind the class library where it was 

difficult to supervise students working in math stations while the teacher was sitting at the 

kidney table which may have been contributing in part to the off-task behavior.  Thus, it was 

suggested that the math games station be moved to a nearby carpet so that the students could be 

better supervised. 

Outcome 

 Though no data was collected during the modeling lesson for ClassDojo implementation, 

anecdotal observations revealed significant behavior improvement in the students in regards to 

on-task behavior.  It was also observed that students were completing more of their independent 

work than during past observations and the classroom teacher observed that “it was the quietest it 

has ever been.”  There was a scheduled final observation to collect data during math stations in 

which the teacher was in charge of implementing the interventions, but there were some last-

minute scheduling adjustments for the school psychology practicum student and the classroom 

teacher had a prior scheduled dental appointment that day as well.  In the spring, if the teacher is 

open to continuing efforts to improve student behavior, data could be collected during math 

stations in which the interventions are being implemented to determine if the goal has been met.  

It was also observed during the modeling lesson that about three to four students attenuated 

quickly to the ClassDojo point motivator and seemed to engage in more off-task behavior as the 

math stations rotation continued.  By collecting more data on the effectiveness of the Tier 1 
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intervention, project interventionists can then determine whether the students who are not 

engaging in on-task behavior despite the Tier 1 strategies in place may warrant additional 

behavior support. 
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